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Abstract. The relevance of the research is that university and business collaboration is
the main implementation tool of the third university mission. University-business
collaboration (UBC) has risen to one of the top priorities for many higher education
institutions, with its importance mirroring attention from scholars and policy makers
worldwide. In the face of increasing global competition, business was challenged to seek new
methods for creating their competitive advantage and at the same time, the decreasing budgets
of higher education institutions were pressured to find new streams of financing. In both
cases, collaboration in different forms is an important method for achieving their objectives.
Ten types of UBC are related quite directly to the missions of the university and the needs of
business but one of them curriculum development and delivery is very important. Using this
form for UBC, could help to develop human resources relevant to modern society. The main
instruments and activities in this form of collaboration as identified by business is too little
used. The research aim was to identify the activities of university and leisure organizations
used for collaboration in curriculum development. The objectives of the research: to
determine the forms of UBC, to identify the activities used for universities and leisure
organizations collaboration in curriculum development. Analysis of recent research and
publications. UBC became the subject of education and management sciences. Recently,
much attention has been paid to UBC collaboration practices (M. llyas, G. Dutrenit, D.
Golder-Buckley, V. Garousi, K. Petersen) especially a lot of research on practices was done
about universities collaboration in R&D and commercialisation of R&D. P. D'Este and M.
Perkmann explored the factors of UBC, the types were identified by T. Davey, T. Baaken, V.
Galan Muros, A. Meerman, T. Barnes, A. Gibbons and the levels of UBC were represented by
B.N. Ponomariov, P.C. Boardman, T. Davey. The benefits of UBC to research quality have
been studied by researchers M. Crespo and H. Dridi, as a collaborative factor for learning
improvement by researchers K. Ramakrishnan, N.M. Yasin, A. Draghici, as a quality factor
UBC was analysed by M. Perkmann, Z. King, S. Pavelin. The main researchers who analysed
the UBC in curriculum development was the T. Davey, A. Healy, C. Plewa, T. Baaken. An
overview of the study of this object shows that it was mostly analysed in vocational training
and in last ten years’ period the publications is growing in UBC. Research methodology. The
paper seeks to represent the collaboration forms, which was used by university with the
business organizations from leisure industry. As well, it seeks to identify the activities of
business collaboration in curriculum design, development and evaluation. Methods applied
for the research was scientific literature review, a questionnaire survey for business
organization leaders and mathematical statistics.

Conclusion. The results of business organizations show the positive impact for increasing
the university collaboration as a hole but in study programs, curriculum development shows
that it is needed more business engagement. With the business engagement into curriculum
academics, expect to be given the opportunity to transfer theoretical ideas into practical
projects and to implement research in the real world. At the same time, the business engage in
the curriculum development mostly through giving guest’s lectures and consultations, place
for practice, or organizing the different events with the academics.
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Analysis of recent research and
publications.

The high unemployment rate in
Europe [8], as well as declining
employment rates [1] and the need to
develop entrepreneurship in order to
progress, are increasingly
emphasizing the importance of
collaboration between the university
and business. In the political and
scientific area, UBC is increasingly
becoming the subject of heated
debate. An overview of scientific
literature has shown that universities
should not only traditionally teach and
carry out research, but they has to
implement the "third" mission aimed
at intensifying collaboration between
science and business [12, 13, 23]. For
a long time, entrepreneurship, the
provision of commercial services, and
cooperation with business enterprises
have not been linked to the academic
world. The universities, business and
governments now are interested in
good and effective collaboration
which would be beneficial for all
sides.

Universities of today have to find
the appropriate balance between
teaching, basic and applied research,
and entrepreneurship. Recently, much
attention has been paid to UBC
collaboration and a lot of knowledge
transfer between universities and
business was conducted through
various channels and practices [6, 14,
10, 17]. The biggest impact for the
further development of UBC was
made in 2011 by scientists T. Davey
et al. By funding the project
"University Business Cooperation in

Europe" the UBC was analysed in all
Europe countries. According to this an
extensive study among European
universities [4] and other studies [5,
24, 28], there are ten types of UBC,
which are related quite directly to the
missions of the university (Education,
Research and Entrepreneurship) and
the needs of business (Entrepreneurs,
Qualified employees, Innovation,
Turnover and profit): Curriculum
development and delivery, Lifelong
learning, Student mobility, Academic
mobility, Commercialization in R&D,
Entrepreneurship, Governance,
Resource (facilities, equipment &
data), Sharing and popularization of
science in the Media. Five forms of
outlined collaboration are particular
relevance to education collaboration,
although all of them can play an
important role.

The partnerships have not always
been smooth sailing in all the forms of
UBC. There is a cultural divide
between how  universities and
business operate [16], think and
behave [18]. As long as there is
mutual benefit, an access to expert
researchers with innovative capacity
and a needed stream of funding for
universities, the collaborations
between universities and business will
continue. Even if UBC is analysed in
different sections, the emerging
problems, which still need to solve is
been addressed to the organization
itself or their members.

UBC collaboration in
curriculum development.
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Universities collaboration with the
business in curriculum development,
in particular, has received very little
academic attention [25], despite its
widespread practice [4, 15], and its
ability to enrich education [3, 9]. A.
Healy et al. report, presented the
impact of UBC in the context of
education were the curriculum design
encompasses the design of university
programs, courses and related content
at all levels. Still this report showed
that curriculum delivery is seen and
understood in this context as the
delivery of programs, courses and
content to the students via a large
range of mechanisms [4]. The lack of
the research in this content is
particularly surprising and especially
when we still have enough research
about benefits of collaboration with
different mechanisms [4, 22, 26].
With growing reports of that benefits
relating to business and universities
co-designing and co-delivering
curricular and developing practices
aimed at supporting such
collaborations, there was investigated
the instruments driving business
engagement in curriculum-related
activities and achieving an alignment
of business needs with universities
offers [24]. Even if the collaboration
of universities with the business was
analysed in different levels, the
emerging problems is still addressed
to the university or business
organization itself or their members.

The business organizations rely on
universities to deliver qualified and
skilled employees and universities
rely on business to provide work
placements for their students and to
employ their graduates [24]. Now
universities face strong pressures to

marry theoretical understanding with
real-life practice to ensure high levels
of graduate employability [11, 24] by
advancing and modernising their
curricula.

For the best fit to occur between
input and output (graduates), the two
parties, should be clearly and
regularly communicating their
expectations with each other. The
most successful partnerships is built
on trust, having a common vision and
seeing mutual benefits.

Collaboration activities in the field
of education illustrate the many ways
in which businesses and universities
work together. UBC activities can be
both direct and indirect, the reports of
A. Healy et al. [15], cover 6 areas
where collaboration is usually taking
place. It is noteworthy that
experiential learning and
entrepreneurship education are
included in the curriculum concept,
although traditionally it may not be
considered as traditional educational
methods.

One of the main phase in the
curriculum  development is a
curriculum design [15, 24], were
collaboration with the business in
some activities could help for
universities: to design new study
programs, new study subjects,
determine the competencies of study
programs, study plans, identify the
teaching and learning methods,
prepare required study material, plan
the students placements etc. [2, 5, 15,
20].

The next phase in the curriculum
development is a curriculum delivery.
Businesses and universities also work
together for the joint implementation
of study content / programs. In this
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area, we can see the widest UBC
range of activities. The activities
range from the staff employed in the
company, the delivery of lecturing
and teaching materials to visiting
firms, internships and work with
students in projects (both individually
and in groups), membership on a
university advisory committee [5, 15].
Companies can also provide access to
facilities and facilities that are not
available at universities or to organize
intensive summer schools [4, 7, 27].
For universities, of course, the core
activity is the implementation of study
programs.

The third possible phase of UVB
in curriculum delivery is curriculum
evaluation or assessment of the
student's study results or the
assessment of the study content [20].
This may include presenting student
presentations to the management or
the staff of the company involved in
the study process, or the assessment of
the subject/course material prepared
by the business organizations, etc.
[26] Co-operation is stronger if there
Is a general assessment [15], and he
can be applied in a wide range of
ways, from practice to the final thesis
of students. As well in this phase it is
very important that the business
would be involved also not only in the
internal evaluations but also in the
external quality evaluations of the
following study programmes in the
different study fields [15, 21].

The most important thing in
curricular development is that the
business engaged in curriculum
design, curriculum delivery and
curriculum evaluation. Engaging with
the universities in curricular design,
delivery and evaluation not only

allows business to influence the
education of the future workforce but

engage with  prospective future
employees throughout their
educational experience [24]. Also,

depending on the collaboration type,
other reason like raising of the brand,
retaining and upskilling staff or
exchanging knowledge may prevail as
well [15].

Research methodology

Based on a through literature
review were identified universities
and leisure organizations forms in
curriculum  development:  design,
delivery and evaluation. For this study
purpose it was organized the
quantitative  research  with  the
Lithuanian Sports university (LSU)
social partners only from business
leisure organizations. Quantitative
research was used to gain quantify
opinions of UBC forms in which they
engage and activities in curriculum
development. This research is based
only on the opinion of business
organizations leaders who are the
LSU social partners.

LSU has 221 social partners but
only 24 are from business
organizations. All the 24 business
organizations leaders participated in
the survey and were asked to fulfil the
survey  questionnaire  as  the
respondents for this research from
March to May of 2018. 19 business
organizations leaders were males and
5 females, the age of the respondents
ranged from 31 to 56.

Questionnaire was used as data
collection instrument. The
questionnaire was from two parts:
engagement in UBC types and
business engagement activities in
curriculum  development. In the
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second part of the questionnaire about
curriculum development the activities
of curriculum design, delivery and
evaluation was  selected from
literature review and used the five
point Likert-scaled ranging. The
validity of questionnaire was checked
by two senior and well experienced

educators of Sport management,
economy and sociology department
and one expert of research

methodology. After data collection
was done the statistical analysis of
collected data.

Results

In Lithuania it is used to think that
the university takes first steps in
collaborating with the business, but
there is also another way when the
business is searching the ways for the
collaboration. As in all countries,
there is also a possible third way to
encourage UBC with the various
political measures. The research
results showed that the minority of
business organization leaders (25%)
engage in one type of UBC, the others

UBC types

Sharing and popularisation of science in the..
Resource (facilities, equipment & data)
Governance
Entrepreneurship
Lifelong learning
Curriculum development and delivery
Commercialisation of R&D results
Student mobility
Academic mobility
Collaboration in R&D

0,00%

are already collaborating in two types
(41.6%) or tree types (33,3%) of

UBC. This confirms that there is a
of

strong link  between forms
collaboration [15]. When Dbusiness
engage in one form of co-operation,
later they are collaborating in other

similar activities or in other forms of

UBC as well.

Collaboration between universities

and businesses in various types of
UBC can be at various levels, it is also
taking place in different ways,
depending on the type of institution
involved, and the specifics of the
individual areas of science.
argued that relationships are often
supported by a variety
communication mechanisms, such as
research  collaboration, industrial
contribution to the development of
study programs, student support and
recruitment, and the exchange of
scientific staff [19]. Figure 1 shows in
witch types of UBC the respondents
from business organizations
engaging.

I /| |, 60%

S )5,00%

— 30%

— 1),50%
G 0%
e 7 5,00%
. 4,10%

I G, 60%

I O, 10%
I 4 1,60%

20,00% 40,00% 60,00% 80,00%

Figure 1. Percentage of business engagement by UBC types
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The quality of the curriculum
development has to pass different
subsequent  steps that demand
effective and efficient monitoring and
control of each process. It is not a
simple process, which could be
accomplished without collaboration of
stakeholders [4, 5]. Curriculum
development is a complex of different
activities and those activities we can
divide in three parts curriculum
design, delivery and evaluation. As
you can see in Table 1 is representing
the business activities in curriculum

The curriculum  development
second phase is curriculum delivery.
The table 2 shows that the highest
engagement of business is informal
communication with the teachers and
students, organising and
implementing the student practice,
preparation of joint seminars and
conferences and implementation of
joint research and projects. The lowest
business organizations involvement in

design. The activities were business
engaging most is student placement
planning, preparation of study
program plan and in determination of
distinctive features of the study
program,  further  studies and
possibilities of professional activity.
The lowest business involvement is in
identification and preparation of the
teaching and learning methods in
study program. It shows that the
activity were business could be the
leader his engagement is the lowest.

curriculum delivery is in preparation
the study program subjects / modules.
This means that the curriculum
subjects / modules quality depends
mostly on teachers. Inclusion of
business in the realization or delivery
of curriculum in activities in all
phases of curriculum design creates
possibilities for a more successful
collaboration with the university [4,
15].

Table 1. Curriculum design activities in which business engage

UBC in curriculum design activities Average
score
Determination of study program title, goal setting and orientation 3,45
Determination of distinctive features of the study program, 3,66
further studies and possibilities of professional activity
Determination of the study program competencies 2,70
Determination of the study program modules learning outcomes 2,50
Preparation the study program subjects / modules 2,41
Identification and preparation of the teaching and learning 1,6
methods in study program
Preparation of study program required study material (articles, 2,04
textbooks, etc.)
Preparation of study program plan 3,62
Student placement planning 3,87
Joint research, project planning 2,29
Student / graduate recruitment planning 2,83
Business representation as a member in study program committee 2,16

© Mejeryté-Narkeviciené, Kristina, 2018
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Table 2. Curriculum delivery activities in which business engage

UBC in curriculum delivery activities Average
score
Preparation the study program subjects / modules 2,58
Organising and implementing the student practice 4,75
Improvement of the study program plan 3,16
Adaptation of the teaching and learning methods in study program 2,83
Implementation of joint research and projects 4,50
Teaching students via lectures and seminars 4,29
Preparation of joint seminars and conferences 4,58
Informal communication with the teachers and students 4,87
Collaboration in joint activities through various associations, 3,75
unions, etc.
Activities in career centers 2,83
Financially support the acquisition of equipment 2,50
Financially support students through scholarships 3,08
Financially support students through partial financing of studies 2,04
Students / graduates recruitment in organizations 3,37
Informal student counselling, writing postgraduate work in practice 4,66
Formal student counselling when writing final theses 3,41
Proposals for graduation theses for students 3,16
Recommendations on the implementation of the study program 4,00

Curriculum evaluation should be
taken to ensure the quality of
curriculum to produce graduates
equipment with skills and knowledge
that prepare them to succeed in a
knowledge-based society [15, 24].
Basically, the research results of
business involvement in this phase is
the lowest. As the result showed in the
table 3 most of activities are scored
very low. The highest engagement of

business is seen only in evaluation of
the student practice organization and
students' assessment of practical work.
The lowest is involvement is in
external quality evaluations of the
study programs (as a part of
commission), evaluation of study
program subjects / modules, Preparing
the documents for external quality
evaluations of study programs and etc.

Table 3. Curriculum evaluation activities in which business engage

UBC in curriculum evaluation activities Average

score

Providing the recommendations of the organisation of the evaluation 2,54

of the study program

Evaluation of the student practice organization and students' 4,66

assessment of practical work

Student assessment in final work commissions 2,79

Evaluation of study program subjects / modules 183
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Assessment of the suitability of the study material 1,75
Preparing the documents for external quality evaluations of study 2,25
programs

Engaging in external quality evaluations of the study programs (as a 1,45
part of commission)

Recommendations for the quality of the study programs 3,08

Basically, the research results
showed that business still need to
extend the UBC types in there

organizations and engage in more
activities which are very important for
curriculum development. It is seen
that business is engaged only in
couple of activities in different pats of
curriculum  development, so they
don’t use all instruments and methods
they could or have to get better quality
of graduates.

Conclusion

There is a clear relationship
among the collaboration types. When
a business organization leader
engages in one type of collaboration,
it is likely that they also undertake a
similar extent of the other types of
collaboration. UBC may take various
forms that was influenced by different
factors but even if all stakeholders
seeks the main purpose of this
process. It was found, that one third of
business organization leaders in
university collaborates in three types
of UBC at the same time. The main
types was curriculum development
and delivery and lifelong learning, so
to spread the types we should lead to

the creation and develop of networks
between people in university and in
the business organization.

Business in curriculum design,
delivery and evaluation can take on
various roles, from contributions
made through formal instruments to
institution  priorities,  assessment
systems, design/delivery principles or
informal tools, engagement activities
that are often based on personal
relationships. Even if the business
organizations showed the positive
impact for increasing the university
collaboration as a hole all
collaboration types as well and
curriculum development need more or
less financing, motivation and also
capabilities of researchers, university,
and  business. The  curriculum
development shows that it is needed
more business engagement in various
activities, not only in couple of them.
However, the most commonly
established collaboration activities
were joint activities through various
associations, unions, joint
conferences,  seminars,  students
practice and lectures for students.
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CKOPOYEHHS JIep>KaBHOTO (DiHAHCYBaHHsS 1 MIATPUMKH 31 CTOPOHHM CTPYKTypHUX (DOHIIB, a
TaKOX IIBUJKOTO 3pOCTAaHHS J1I0BOT KOHKYPEHIIi, KOMIaH1i MOKJIMKaHI IIyKaTh HOB1 METOIU
JUI TATPUMKH KOHKYPEHTHHX mepeBar. B 000X Bumaakax pi3Hi ¢popmH CIiBpOOITHULITBA €
BOKJIMBUM CIIOCOOOM JtocsireHHsT cBOiX miieit. Jecsats tumiB UBC wanpsimy moB’s3aHi 3
MICISIMH YHiIBEepCUTETIB 1 Oi3Hec-moTpedaMu, MpoTe OJUH 3 HHUX € JIOCTaTHHO BAXKIUBUM -
MOKpAIlEeHHHS! 3MICTY JOCHIDKEHHS, WI0 aHali3yeThCs 3a JOMOMOrOI0  pO3pOOKH,
YIPOBA/KEHHSI Ta OLIHKA 3MICTY JAociipkeHHs. Taka Qopma CHiBpoOITHUITBA MiX
YHIBEPCUTETOM 1 O13HECOM MOKE JOTIOMOTTH Y PO3BHUTKY JIIOJCHKUX PECYpPCiB, OB’ 3aHUX 3
PO3BUTKOM CYyYacHOro cycmiiabcTBa. [Ipore ywacte Oi3Hecy B Hiif oOMekeHa, AiISUTBHICTD
IOA0 3allydyeHHS YBark TaKOX JOCHUTh OOMEXeHa 1 He BHKOPHCTOBYEThci. MeTa
AOCJIKeHHsl - BU3HAUUTU (OPMH AISAIBHOCTI, y SAKIH NPUMMAIOTh y4yacThb INpPeICTaBHUKH
0i3HeCy 3 METOI0 MOKpAIICHHS 3MICTYy HaBYAJIBHOTO MpoIecy. 3aBIaHHS HAOCTiIKeHHS:
BU3HAYUTH (OpMU CHIBPOOITHHMIITBA MIDK YHIBEPCHUTETOM, JUIOBUMH KOJaMU  Ta
IpelcTaBHUKaMHU O13Hecy y cdepl NpOEKTyBaHHS, YIPOBA/PKEHHS Ta OLIHKH 3MICTY
JNOCTIIPKeHHS. AHAMi3 OCTaHHIX JocailkeHb Ta mnyOJikauii. 3 yTBOpPEHHSIM TpPETHOI
YHIBEPCUTETCHKOI MICIi CHIBPOOITHULTBO MIX YHIBEpCUTETaMHU 1 OI13HECOM LIMPOKO
aHai3yBasiacsi He TUIbKU y cdepi ynpaBiHHS, ane i y chepl mpupogHHU0-HAYKOBOI OCBITH.
VYHiIBEpCUTETChKE MiJIOBE CIIBPOOITHUITBO SK 00’€KT aHANI3yBaJOCs Yy paMKaxX CYMIiCHUX
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NpPaKTHK, SK MpUBaTHUX, Tak i cycnimeHux (M. llyas, G. Dutrenit, D. Golder-Buckley, V.
Garousi, K. Petersen). P. D'Este u M. Perkmann BusHauwau (akTopH, sKi BIUIMBAIOTh Ha
CIIBPOOITHUIITBO MIDXK yHIBepcuTeTaMu 1 Oi3HECOM, a TaKOoX BHU3HAYCHHS THIIIB
crmiBpoOiTHHUITBA Ta mepesar cripobitauirrea (T. Davey, T. Baaken, V. Galan Muros, A.
Meerman, T. Barnes, A. Gibbons, M. Crespo and H. Dridi) ta Bu3HauuTH piBHI
CHiBpOOITHHUIITBA MK YHiBepcHTeTaMHu Ta ainoBuM criBpobiTauirrBoM (B.N. Ponomariov,
P.C. Boardman, T. Davey). I[IpoBimHi BueHi mNpoaHATI3yBaJK CHIBPOOITHUIITBO MiX
yHIBEpCUTETOM Ta Oi3HECOM y TMOKpaileHHiI 3micty nociipkenb 1. Davey, A. Healy, C.
Plewa, T. Baaken. Ormsin BUBYEHHS I[bOr0 00’€KTa CBIMYHTH, IO BiH OYB B OCHOBHOMY
npoaHajizoBaHuil y npodeciiiniii migrorosui. Metogonorist gocmikeHHs. Okpemi KUIbKICHI
JOCTIJPKEHHSI HalpaBiieHl Ha BUSBIEHHS 1CTOTHUX (OPM YHIBEPCUTETCHKOTO Ta J1JIOBOIO
CHiBPOOITHUIITBA Ta BUSBIEHHS TOTO, SIKUK Oi3HeC MpHUilMae y4acTb y poO3poOIi 3MicTy
JIoCHiKeHH (po3poOKa, YMpOBaKEHHS Ta OIlIHKA). Y JOCHIKEHHI OyJiM 3acTOCOBaHi
HACTYIHI METOJM: aHalli3 HAayKOBOI JIiTepaTypH, aHKETyBaHHS 3 JOCIIUKCHHAM JAaHUX, SIKI
Oynu oOpoOsieHI MaTeMaTUYHUM aHali3oM. BHCHOBKHM.Pe3ynbTratu OnuTyBaHHS MOKAa3alld,
mo Oi3Hec-opraHizamii NpuiiMalOTh BCe OUIBII AaKTUBHY Yy4YacTh B YHIBEpCHUTETCBHKIN
IiSlnbCHOTI 4Yeep3 pi3HI BUAI € MIBOpall, HPOTE€ IiX y4YyacThb y po3poOll HaBYAJIbHOTO
CHIBPOOITHUIITBA OOMEXYETbCS 1€ HENOCTaHIM 1 OOMEXEHHUM YHCIOM 3aXOJiB.
[IpencraBHuKH Oi3HECY B OCHOBHOMY MPUIMAIOTh Y4acTh Y PO3BUTKY JIEKIIIH y SKOCTI rocTeit
Ta KOHCYJbTAallil, SfKI MPOBOIATHCA MiJ Yac NPAKTUKM YW HAMUCAHHA B MiJCYMKOBOMY
BUTJISIL IUTUIOMHOT pOOOTH, a TAKOX JOMIOMAraroTh OpraHi3yBaTH 3aX0/Id B YHIBEPCUTETI.

Kiro4oBi ci1oBa: yHIBEepCUTETChKE AUIOBE CHIBPOOITHULITBO, (OPMH CHIBPOOITHHUIITBA,
PO3BUTOK HaBYAJIBHOTO MPOLIECY, A1JI0BE CHIBPOOITHUITBO B JOCIIPKEHHI.

KiaroueBbie cioBa: YHHUBEPCUTETCKO-/1€JI0BOE COTPYAHUYECTBO, (dopmbl
COTPYAHHYECTBA, Pa3BUTHE yU4EeOHOTO MpoIlecca, CoAepKaHue yudeOHOro mporecca, JIeI0Boe
COTPYAHUYECTBO B UCCIICOBAHUH.

MEUWEPUTE-HAPKEBUYEHE KPUCTHUHA - npenonasarens kadepsr
MEHEJ[’KMEHTa CIIOpTa, YKOHOMHKH U COLMOJIOTHH JINTOBCKOTO YHUBEPCUTETA CIIOPTA
(Kaymnac, JIutsa).
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COTPYJHUYECTBO YHUBEPCUTETA CO CTYAUEN BU3HECA U
PA3BUTUA

AHHOTAIUS. AKTYaJBLHOCTh MCCJIEI0BAHUS OTPaXKaeT TOT (aKT, YTO COTPYTHHUIECTBO
MEXJy YHMBEPCUTETOM MU OH3HECOM paccMaTpHBaeTCsl KaK Ba)KHBIN CHOCO0 peanu3anuu
TPEThEe MHUCCHHM YHHMBEPCHUTETA. YHUBEPCUTETHI BBIHYXKIEHBl HCKAaTh HOBBIE BO3MOKHOCTHU
JU1si GUHAHCUPOBAHUS, COKPAIICHHs TOCYIapCTBEHHOTO (DMHAHCUPOBAHMS W TIOJICPKKH CO
CTOPOHBI CTPYKTYPHBIX (DOHIOB, a Takke OBICTPOTO POCTa JIETOBON KOHKYPEHIIUU, KOMIIAHUU
BBIHY)KJICHBI MCKAaTh HOBBIE METOJbI /IS TMOJACP)KAaHUS KOHKYPEHTHOTO MpeumyiecTBa. B
o0oux ciay4asx pasiauuHble (QOpPMBI COTPYIHHUYECTBA SBISIOTCS BAXKHBIM CIIOCOOOM
noctmkeHuss cBoux Tened. [ecate TumoB UBC HampsMyio CBsi3aHBI C  MHCCHSMHA
YHUBEPCUTETOB M OW3HEC-MOTPEOHOCTSAIMHU, HO OJAMH W3 HHUX OUYEHb BaXEH - YJIYUIICHUE
COJIepKaHUS MCCIEIOBAHUs, KOTOPOE aHAIM3UPYETCS C TIOMOIIBIO pa3pabOTKU, BHEAPEHUS U
OILICHKH cofiepaHus rcciaeaoBanus. Takas ¢popma COTpyJHUUECTBA MEXK/TYy YHUBEPCUTETOM U
OM3HECOM MOXKET MMOMOYb B Pa3BUTHH YEJIOBEYECKUX PECYPCOB, CBSI3aHHBIX C Pa3BUTHEM
coBpeMeHHOro obmecta. OgHako ydacTue OM3Heca B HEM OTPaHHYEHO, a ACSITeNbHOCTh 0
MPUBJIICUCHUIO BHUMaHUA OYE€Hb OrpaHWYeHa M He ucnonsdyercs. Lleab uccienoBaHus —
onpeaenuTs GOpMbI IeATEIHHOCTH, B KOTOPOH y4acTBYIOT MpPEACTaBUTENN OM3HECA B LENAX
YIIy4dIICHUs] COAEepKaHUsl y4eOHOTro Tporecca. 3aiauu MCCJIe0BAHUs: ONPEIeTUTh (POPMBI
COTPYJIHUYECTBA MEXKYy YHUBEPCUTETOM, JIETIOBBIMU KPyTraMu U MpeJICTaBUTEISIMU OU3HEca B
00J1aCTH TPOCKTUPOBAHMS, BHEAPECHUS M OIEHKH COJCPKAHMUS MCCICIOBAaHUA. AHAJIU3
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nocJeIHUX HuccjaeaoBaHuii u myoaukanuii. C oOpa3oBaHHeM TpeThell YHHBEPCHTETCKON
MHUCCHH COTPYJHHUYECTBO MEX/y YHUBEPCUTETaMH M OM3HECOM HIMPOKO aHATU3UPOBAIOCH HE
TOJILKO B 0OJacTH yHpaBlieHUs, HO U B OOJACTH €CTECTBEHHO-HAyYHOro OOpa30BaHUS.
YHHUBEPCUTETCKOE JIEJIOBOE COTPYAHMYECTBO KaK OOBEKT aHAIM3UPOBAJIOCh B paMKax
COBMECTHBIX MPAKTHK, KaK 9acTHBIX, Tak U obmectBeHHbix (M. llyas, G. Dutrenit, D. Golder-
Buckley, V. Garousi, K. Petersen). P. D'Este u M. Perkmann ompeneniin (HakTopsbl,
BIIMSIFOIIIME HA COTPYTHHYECTBO MEXKy YHUBEPCUTETAMH M OM3HECOM, a TaKKe ONpeeIICHHE
THIIOB COTpyIHHYECTBa, mpeumymiectB corpyanuuectsa (T. Davey, T. Baaken, V. Galan
Muros, A. Meerman, T. Barnes, A. Gibbons, M. Crespo and H. Dridi) u onpenenuts ypoBHA
COTpYIHHYECTBA MEXIY YHUBEPCHUTETaMH U JIeOBbIM coTpyanuuectBoM (B.N. Ponomariov,
P.C. Boardman, T. Davey). OcHOBHbIE y4€HbIE MPOAHATU3UPOBAIN COTPYAHUUIESCTBO MEXKILY
YHUBEPCUTETOM U OM3HECOM B YIJIy4IIEHHH conepaHus uccinenoanuii T. Davey, A. Healy,
C. Plewa, T. Baaken. O630p u3ydeHwust 3TOro 00bEKTa MOKa3bIBAET, YTO OH ObUT B OCHOBHOM
[IPOaHAIU3UPOBAaH B TNPO(PECCHOHANBHON MOAroTOBKE. MeT010/10THSI HCCIeI0BAHMA.
OTnenbHBIE KOJWYECTBEHHBIE HMCCIICIOBAHMS HANPABIICHBl HA BBISBICHUE CYIIECTBYIOUIMX
(opM YHHBEPCUTETCKOI'O U JIEJIOBOTO COTPYIHUYECTBA U OIPE/IeIeHue TOro, Kakoi Ou3Hec
y4acTBYEeT B pa3pabOTKe coAepKaHUsl uccienoBaHusl (pa3paboTka, BHEIAPEHHUE U OLIEHKA).
s uccnenoBaHusl ObUTM MPUMEHEHBI CIEIYIOIME METOJbl: aHaJIU3 HAayYHOU JIUTEepaTyphbl,
AQHKETUPOBAHUE C HCCJIEIOBAaHUEM JaHHBIX, KOTOpble ObLIM 00paboTaHbl MAaTEMaTUYECKUM
aHanmu3oM. BeiBoabl. Pe3ynbTaThl ompoca mokasaiu, 4To OM3HEC-OpraHu3alu Bce Oosee
aKTUBHO YYacTBYIOT B yHHBEPCHTETCKOW JEATEIBHOCTH Yepe3 pa3In4YHbIe BHIBI
COTPYAHMYECTBA, HO UX yyacTHe B pa3pabOTKe y4eOHOIo COTPYIHHYECTBA IO-TIPEKHEMY
HEJ0CTaTOYHOE M OrpaHMYEHOE HeOONIbIIUM yucioM MepornpusaTuil. [lpencraBurenu OuszHeca
B OCHOBHOM YYacTBYIOT B Pa3BUTHM C TOCTEBBIMH JIEKLUSAMHU U KOHCYJIbTALUSIMH, KOTOpBIE
MIPOBOJISATCSL BO BpeMsl NPAKTUKW WJIM HAIMCAHHWS OKOHYATEIbHOHM (IMITIOMHOW) paboThI, a
TaKe MOMOTAI0T OPraHU30BATh MEPONIPHUATHS B YHUBEPCUTETE.

KitoueBbie ciaoBa: YHUBEPCUTETCKO-/I€JI0BOE COTPYIHUYECTBO, bopmbI
COTPYAHHUYECTBA, Pa3BUTHE yueOHOTO Mpoliecca, CoAep kaHue yuyeOHOro mnporecca, IeJI0Boe
COTPY/JIHUYECTBO B UCCIIEJIOBAHH.
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